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T
he haunting words of this World War II anti-war 
song1 floated through my head as I attended 
two astonishing meetings last week. It was one 
of those cosmic juxtapositions that make you 
wonder what this world is all about. how can 

our priorities be so screwed up?

We just spent $350 million on a special election2 where 
every proposition failed and they could all have happily 
waited until the next regular election. the state’s share 
was estimated at $50 million. yet we can’t find $330 
million to roll back student fees in our community col-
lege system. and the case for this special election was 
apparently built on the lunatic premise that collectively, 
teachers, nurses and firefighters are the state’s public 
enemy number one.

and then there’s compton college. It’s hard to imagine 
a community in greater need of a community college. 
and yet the accrediting commission for community 
and Junior colleges, whose fundamental raison d’être 
is protection of students, boldly and resolutely decides 
that because of the actions of a few administrators and 
trustees, the way to best protect students is to com-
pletely remove the college’s accreditation and turf the 
students out on the street. can you imagine them treat-
ing a fly-by-night proprietary school this way? comp-
ton college meanwhile is already administered by the 
state chancellor’s office and has an academic senate 
team led by greg gilbert working with the compton 
faculty to ensure that all the academic standards pass 
muster. We’re supporting them. could it be that accJc 

1 The Poppy Song, stan Patman, dumfries folk club, august 
1990.

2 www.pensitoreview.com/2005/11/09/ca-special-election-
cost-300-million/

deems compton to be a community not worthy of their 
support?

but I digress. the first of my two cosmic meetings was 
a day-long symposium on “strengthening california’s 
community colleges,” organized by the hewlett founda-
tion. It brought together an eclectic group of players: per-
sonnel from a variety of education initiatives sponsored 
by hewlett such as california tomorrow, the campaign 
for college opportunity and cal-Pass, plus some other 
interested state parties such as the legislative analyst’s 
office and the academic senate. there was an inspir-
ing discussion of the type and level of education that 
california needs. Who should we educate and to what 
level? and there was a sober recognition that if we fail 
to meet this challenge, california will turn into a state 
where we probably won’t want to live. unless we can 
improve our educational success with rising “minority” 
student populations, education levels, followed rapidly 
by personal income and state tax revenue, will steadily 
decline and we’ll become a “third world” state. most of 
the jobs that require skills beyond high school will have 
been exported to India and china with their astonishing 
explosion of bachelors degrees and beyond. 

There seemed reasonable agreement that education 
is a sound investment and one we have to make to 
maintain California’s social and economic health. 

the community colleges are the only institution capable 
of implementing this investment but chronic under-fund-
ing poses a barrier, and before you create a new funding 
plan for community college education you need to cre-
ate a sound public policy agenda.

No Way to Run a State 
by Ian Walton, President

A land fit for heroes, a war to end wars
The promise was made and men died for the cause

……
How can the souls of the dead have respect

For those who leave hunger and famine unchecked
Who let charities deal with the sick and the poor
And spend countless millions on weapons of war
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the next day I was at the second meeting of the com-
munity college student fee Working group organized 
by bruce hamlett, chief consultant to assemblymember 
carol liu and the assembly higher education commit-
tee. curiously they managed to hold the first meeting 
with no faculty members present, but Jennifer baker of 
faccc blew the whistle. this time there were several 
faculty members in vocal attendance, plus a student, 
plus representatives of the department of finance 
(dof) and the legislative analyst’s office (lao). 
and that’s where the trouble began. If this had been 
a finance meeting the conversation might have made 
sense—although we would still have disagreed with 
the conclusions. the unstated assumption was that we 
were there to do the bidding of dof and lao. It had 
already been decided that student fees must rise. needy 
students and their families must pay a larger portion of 
the investment that california’s future requires. the im-
plied justification was that they’re only paying a larger 
portion of the privileged education that will, after all, 
benefit the self-serving student. the only topic open to 
debate was what math formula we should use to ensure 
a steady rise in the fees, accomplished in an automatic 
fashion so that legislators need never have the awkward 
fee conversation again.

but wait a minute—this is an education committee. 
shouldn’t they be considering the educational needs 
of the state and then creating that sound public policy 
agenda that many of the same people had discussed the 
day before? then we might be ready to talk about how 
to finance the needs. the discussion felt like it was argu-
ing over step ten when it hadn’t even considered steps 
one through nine. faculty tried to raise this concern on 
several occasions but were actively discouraged from 
pursuing the conversation.

so you can have a conversation about california’s 
educational future with a philanthropic foundation. 
but you can’t have it under the auspices of the assem-
bly higher education committee. you might think that 
their primary mission would be to champion education 
rather than do the bidding of the bean counters. a good 
example was the discussion around vice chancellor 
Patrick Perry’s latest study of enrollment numbers and 
the effect of fees. he has established, more clearly 
than ever before, the link between increased fees and 
decreased enrollment. but the working group wanted to 
play statistical games around the edges and ignore the 
elephant in the center of the room. yes, perhaps a few 

students left for other reasons—and it’s always easy to 
challenge statistical cause and effect. but shouldn’t you 
be talking about the primary disaster that approximately 
300,000 anticipated students—those most in need of 
our help—have failed to show up in our classes. maybe 
it’s only 290,000 but who cares? When a few hundred 
university of california students were threatened with 
redirection to community colleges the whole state was 
in an uproar but nobody seems to care about the vast 
number of potential community college students who 
got discouraged and just went missing in action—or 
missing in poverty. the precise reason doesn’t really 
matter. this is no way to run a state.

so where do we have the fundamental policy discus-
sion? lao staff make the assumption that current fees 
are “about right.” they don’t want to talk about the 
136% increase our students just suffered. they want to 
move on and talk about future increases. higher educa-
tion staff acquiesce. does that mean that mean the only 
option is letting “charities deal with the sick and the 
poor” and those in need of education in our state?

two groups have decided on more direct action. 

The Campaign for College Opportunity has put togeth-
er a broad coalition of interests to raise awareness of 
the impending educational crisis and to consider joint 
solutions. 

their goal is admirable but their current strategy in-
cludes significant transfer of costs to students and their 
families. the academic senate cannot support that. 
a second group is considering a ballot initiative that 
would address the Proposition 98 funding structure, 
governance issues and fee policy in a single package. 
final language should be available by the time you are 
reading this. the fee proposal it currently contains is 
significantly better than that suggested by dof/lao or 
the campaign for college opportunity. you will have to 
decide if it betrays the academic senate’s long-stand-
ing “no enrollment fees” position—or if it’s a good first 
step in that direction. on the up side we might get more 
money. on the down side it perpetuates the insane 
governance by ballot initiative trend. It’s still no way to 
run a state.

and if you’re searching for the pragmatism in this ar-
ticle. I’m still working on it g.
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I
f you attended the “technology showcase” breakout 
session at the academic senate fall 2005 Plenary 
session in november, you were introduced to a quiet 
but mighty program sponsored by grant funding 
through the system office. 

the use of technology has revolutionized production of 
accessible text for our college students with print dis-
abilities. the following was written by michael bastine, 
director of atPc. We hope you will find the information 
useful as you consider making materials more accessible 
for your students. the services of atPc are available to 
you, just contact michael and his staff! Pat James hanz, 
asccc technology committee chair

“I couldn’t read my assignments in high school. It 
was frustrating that I couldn’t be self-reliant,” said 
marisa, a student with multiple disabilities includ-
ing dyslexia. “books on tape helped, but they were 
frustrating, too. It would take a couple of weeks to 
get them, they were often the wrong edition for the 
class so the pages weren’t numbered right for our 
assignments. I spent more time rewinding and fast 
forwarding than listening. the kurzweil [assistive 
reading software] in the lab helped me follow along 
so I didn’t get lost. audio and visual extraction 
means that I can take notes easily. Without e-text 
(electronic text) from the college I couldn’t get the 
grades I get.”

approximately 10% of the community college student 
population has some form of a disability. alternate media 

can benefit students with print disabilities, who may be 
sight or mobility impaired, or have a learning disability, 
such as attention deficit disorder or dyslexia. students’ 
awareness of assistive technology and the increased ac-
cess it provides is growing. for every student who used 
text converted into speech three years ago, the numbers 
have tripled. 

the atPc is the first publicly funded, system-wide re-
source dedicated to serving the alternate text needs of the 
largest postsecondary educational system in the world 
- the 109 california community colleges. from existing 
print or electronic documents, atPc creates alternate 
text products for use by students enrolled in a california 
community college. a skilled staff, advanced computer 
networks, electronic document management, and state-
of-the-art formatting technologies help produce high-
quality e-text, braille, and tactile graphics. 

the center, hosted by the ventura county commu-
nity college district (vcccd) on the ventura college 
campus, achieves timely delivery thanks to centralized 
sourcing of instructional material. to date, over 12,000 
alternate text materials have been processed, reducing 
some of the resource demands at the california commu-
nity colleges. 

“In the old days I remember it was really hard for some 
students to use recordings for the blind,” recalls edith 
conn, a faculty member at ventura college. “electronic-
text is a much better way now.” With e-text, a range of 

Bringing Text Books Out of the Dark  
Alternative Text Production Center (ATPC)  
by Michael Bastine, ATPC Director
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technologies can help the print disabled: braille, large 
print documents, tactile graphics, audio books, text-to-
speech (tts) software, computer highlighting of words or 
sentences. all of these are referred to as “alternate text.” 
there is no single solution for students. the form of text 
best suited to overcome a print disability may not be the 
best for another person. most start with e-text, however. 

In many cases, technicians begin by scanning a book and 
running optical character Recognition (ocR) software 
to convert the printed textbook to plain text. next comes 
proofreading to detect misidentified characters and 
“knitting” the ocR’d files together to make the alternate 
text coherent. formulas, graphics, tables, and other 
features—even more common in textbooks than in many 
other sorts of publications —can greatly complicate and 
lengthen the task of converting to e-text. the atPc has 
encouraged cooperation from publishers so they often 
supply usable e-text, eliminating some of this work. 

tags need to be added to plain text to distinguish chapter 
titles, headings, captions, tables, paragraph breaks, and 
other features for most alternate text uses. (Imagine 
reading a textbook as a continuous plain text with no 
formatting, indication of paragraphs, or differentiation 
between titles and sentences in text and you will begin to 
understand the need for tags in most alternate text. now 
think about the way assignments are given in school: 
“Read chapters 12 and 15,” “Review pages 147–173.” 
then think about doing that when you’re the only one 
in the class with a plain text document!) files can be 
converted from tagged text to formats compatible with 
a variety of reader software solutions. depending on the 
student’s abilities, the text can be read aloud, enlarged, 
highlighted, or combined as needed. unlike printed 
text, e-text can be heard as well as seen and the different 
reading methods can be coordinated. 

there is no “universal” design that is useable by every-
one but the process of creating the needed form can 
be simplified. since printed books are produced using 
computers, publishers supplying the files can eliminate 
the laborious retyping, ocR scanning, and reediting that 
is required. this ensures accurate content and helps stu-
dents to get the texts in their hands in a timely manner.

 Allowing students access to their textbooks so that 
they can fully participate in their classes is, after all, 
the point of the alternate text. 

college students face the challenge of keeping up with 
their reading assignments. this is magnified for a student 
with a print-disability. the large number of technologies 
and options for alternate forms of reading can overwhelm 
a student, whose focus is on studying, not learning new 
technology. the atPc works to meet the increasing de-
mand for alternate text materials. however, for the atPc, 
the demand is far exceeding their limited resources. to 
help manage this situation, “priority processing” proce-
dures have been required of the atPc. guidelines from 
the system office have established when and which 
alternate media requests get processed first. the “first 
come—first served” rule is the general order of process-
ing. additional system office requirements direct the 
center to implement “fees for service” to educational 
institutions outside of the california community col-
lege system. the atPc charges embossing fees for their 
already transcripted and cataloged braille products. 
the revenue collected for this product is then added 
to atPc’s budget to further provide grant services to 
california’s community colleges. specifically, the fees are 
$0.62 per embossed braille page and $0.25 per em-
bossed braille page in volume.

“I couldn’t read unassisted; reading was very slow and 
very difficult,” says ann, a recent graduate who has dys-
lexia. “When I first got tapes from Recording for the blind 
and dyslexic I could access material. It was like turning 
on a light switch in a dark room.” access to e-text was 
even better: “learning the technology was laborious but 
it paid off immensely.” ann went through school the first 
time undiagnosed and didn’t do well. she recently gradu-
ated with straight ‘a’ grades and degrees in economics, 
finance, accounting, and business. she is currently pre-
paring for the certified Public accountant exam.

both faculty and students need to be aware that alternate 
instructional resources are available locally and from the 
atPc by coordinating through their disabled students 
Program and services (dsP&s) office. In addition, most 
colleges have alternate media specialist dedicated to 
providing the appropriate instructional material for stu-
dents with print disabilities. With early faculty coordina-
tion, in regards to specific textbook requirements, alter-
nate media can be produced and delivered in a timely 
manner to students. due to the length of time to produce 
some alternate textbooks, such as braille, faculty and 
staff can not collaborate too early to have the necessary 
resources available for students with print disabilities.

for more information about the atPc, visit their website 
at www.atpcnet.net or call them toll free at (800) 858-
9984 or tty (800) 858-9982 g.
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O
ne of my greatest challenges as a legislative 
consultant in the state capitol—oh so many 
years ago (I believe it was during the meso-
zoic era, but my memory eludes me)—was 
describing the working conditions for staff. 

although the legislature had to follow basic param-
eters, each assembly member and senator ran his or her 
own office as a small shop. there was no such employer 
as the legislature, Inc., which would ensure that the 
employees were all being treated fairly and legally.

although not an exact parallel, there’s a roughly 
equivalent situation for faculty members in the commu-
nity colleges. the system office has almost no ability 
to assure that the best, or even good practices for that 
matter, are met. so we’re left with 72 ma and pa shops 
(districts), each invariably sweet or sour depending 
upon their moods.

now it’s not that I have anything against small family 
businesses—after all, Polly’s decorators was a lightman 
family business in the bronx for nearly 60 years—but 
running large public agencies, like community college 
districts requires a different level of commitment.

management cannot pick and choose which laws to fol-
low, and which to ignore. local board members cannot 
abandon their fiduciary responsibilities to the public by 
hiding behind information provided to them by campus 
or district administrators. a breakdown of these simple 
principles can devastate a campus environment.

for over a decade, faculty members from across the 
state have justifiably complained that their districts have 
been summarily ignoring the prescriptions contained 
in title 5 §53200—the regulation defining local aca-
demic senates, and obligating boards to “consult col-
legially” with them through primary reliance or mutual 
agreement. 

How can a local academic senate fulfill its legally 
mandated duties if it’s summarily shut out of par-
ticipatory governance process? The answer is that it 
can’t. Period.

now that the obvious has been established, what’s to 
be done with a campus or district environment whose 
management-faculty relations have deteriorated? this 
is the tricky part, because there is no clear answer. 
academic senates, while maintaining their duties to 
represent faculty, are also protective of the campus en-
vironment. they have no interest in declaring war when 
communication can solve the problem.

and here’s the rub: the very academic senates that have 
complained about being shut out of the participatory 
governance process, have also been foreclosed the op-
portunity to resolve tensions through further discussion. 
It’s a classic scenario—one side offers to talk, while the 
other states that “when I want your opinion, I’ll give it 
to you.”

frankly, that’s untenable, and it’s not what the commu-
nity college—the great paradigm of democratic educa-
tional values—is about. a motion of no confidence may 
be the only option on the table.

according to a community college league of california 
study, between January 1994 and august 2003, there 
were at least 35 no confidence votes across the state. 
about 40% of these votes occurred because faculty did 
not have an appropriate voice in the decision making 
process. 

a poll conducted by the academic senate for califor-
nia community colleges revealed similar numbers. of 
the 116 respondents, 25 indicated that a motion of no 
confidence had occurred in the past five years, while 32 
expressed that consideration was given to such a mo-

SB �� (Lowenthal)  
Creating a Uniform Response to Academic Senate Motions of No Confidence
by Jonathan Lightman, Executive Director, Faculty Association of California Community Colleges
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tion, but none was taken. the academic senate’s poll 
further revealed that 73 percent of the no-confidence 
motions conducted in the past five years were under-
taken by local senates.

What’s occurring is painfully obvious. ab 1725 [(vas-
concellos) of 1988)] established clearly defined func-
tions for local academic senates in the context of a 
complex higher education governance structure. 

While the mandates on the local senates are clear, 
the remedies for a district’s non-compliance don’t 
exist. 

a complaint at a public or private meeting is only as 
good as the audience receiving the message. going to 
court might compel a district to act, but it requires a lot 
of money and could be risky. the no confidence motion 
may be the only option.

that leads us to the most challenging question—once 
the motion of no confidence has been approved, now 
what?

here’s where follow-up correspondence with local 
academic senate leaders confirmed basic intuition. 
there’s no progress with the underlying problem that 
triggered the motion unless the local governing board 
gets engaged. 

that’s why faccc introduced sb 55 (lowenthal)—leg-
islation implementing a uniform process across all dis-
tricts about how local governing boards must respond 
to motions of no confidence. When a local academic 
senate notifies a local governing board that a success-
ful motion of no confidence in a campus or district 
administrator has occurred, sb 55 would require the lo-
cal governing board to place the matter on its agenda at 
two meetings within a specified time frame. at the first 
meeting, the board would be required to inquire what 
happened to initiate the motion; and at the second, to 
determine whether there has been a resolution to the 
underlying problem, and whether technical assistance 
is needed. 

SB �� is not earth shattering. It is common sense. 

more importantly, sb 55 is the first effort in recent his-
tory to provide local academic senates with the voice 

that was intended with the passing of ab 1725. under 
the current structure, local governing boards can ignore 
motions of no confidence, preferring a deteriorated 
campus environment over the hard task of insisting that 
communication and dialogue occur to resolve underly-
ing problems. on a side note, an extensive literature 
search confirmed that sb 55 is the first bill introduced 
anywhere in the country to address this problem.

Interestingly, sb 55 implements one of the recommen-
dations provided to district chancellors by the league’s 
paper: “communicate, communicate, communicate.”

needless to say, sb 55 is not without its detractors. on 
the next page are some of the arguments against sb 55, 
along with faccc’s response.

What’s Next?
sb 55 will come for a hearing in the senate education 
committee in January. our legislative author, senator 
alan lowenthal (d – long beach), is committed to as-
sisting faccc with the measure. he is a former faculty 
member at california state university long beach who 
completely understands and agrees with the aims of the 
bill.

Phone calls and letters of support are needed to senator 
Jack scott, c/o state capitol, sacramento, ca 95814; 
(916) 445-5976. Please send copies to senator alan 
lowenthal, and to faccc at 1823 11th street, sacra-
mento 95814.

While faccc is willing to negotiate some of the 
particulars in the bill, its aim of bolstering local sen-
ates in the wake of roadblocks erected by some district 
administrations, remains steadfast. that’s why faccc is 
extremely grateful to the academic senate for califor-
nia community colleges for all of its technical support 
and assistance with the measure. Particular thanks are 
extended President Ian Walton, legislative chair dan 
crump, former President kate clark, and executive 
director Julie adams. faccc also commends all of 
the local senate leaders who have answered the survey 
questions, and have helped to lobby the bill.

It is impossible to predict whether the bill will progress. 
that’s not the point. faculty need to assert power and 
confirm their rights. sb 55 is the opening salvo g. 



�

ARgUMeNT �: sb 55 is really a ruse to advance local col-
lective bargaining. after all, there’s a lot of local com-
munication between unions and senates, and some-
times local senate leaders come from union ranks.

ReSPONSe: sb 55 is not about collective bargaining. 
While unions may initiate votes of no confidence, the 
bill is explicitly about how boards should respond to 
local academic senates. 

While local faculty may have established liaisons 
between their unions and their senates, each side takes 
their role seriously enough as to not act as a front for 
the other. 

the fact that some senate leaders may have come 
from union leadership ranks, and vice versa, is not an 
argument for status quo. If so, why have any rules for 
academic senates? similarly, if an administrator at one 
district wins a trustee seat at another, he or she is not 
then rendered unable to function in the new role.

ARgUMeNT �: sb 55 will lead to increased faculty votes 
of no confidence.

ReSPONSe: there is no evidence to suggest that local 
senates are using the no confidence motion as a strate-
gic tactic; instead, it’s the ultimate expression of frustra-
tion that its own mandated function has been thwarted. 

ARgUMeNT �: sb 55 will encourage faculty members to 
irresponsibly bash administrators at local governing 
board meetings.

ReSPONSe: sb 55 does exactly the opposite. since cur-
rent law is silent on how motions of no confidence 
should arise during a local governing board meeting, 
the faculty’s only option may be to speak during public 
comment—a part of the meeting which is generally 
unrestrained. 

sb 55 provides a framework for how local governing 
boards should conduct the discussions about no confi-
dence motions. discharging the requirements of the bill 
should be simple and not engender rancor. 

ARgUMeNT �: since no confidence motions can trigger 
personnel decisions, they should not be raised in open 
session.

ReSPONSe: no confidence motions are not about sensi-
tive personnel issues; they are about faculty grievances. 
the existence of a no confidence motion should not be 
a secret to anyone on campus or in the district. neither 
should it be a secret to members of the local governing 
board.

Incidentally, the league’s own study found that about 
two-thirds of ceos remained in their positions for two 
to seven years following the successful passage of a no 
confidence vote.

ARgUMeNT �: local governing boards should have com-
plete freedom over what gets agendized.

ReSPONSe: education code §72121 states that “It is the 
intent of the legislature that members of the public be 
able to place matters directly related to community 
college district business on the agenda of community 
college district governing board meetings, and that 
members of the public be able to address the board 
regarding items on the agenda as such items are taken 
up.”

sb 55 furthers the legislature’s intent language in the 
education code, and guarantees a discussion—albeit, 
possibly a short one—of a matter which goes to the 
heart of college governance.

Arguments Against SB �� and FACCC’s Response
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H
ow do we measure the immeasurable? at 
Palomar college we have struggled mightily 
with the relatively new accreditation stan-
dards set forth by the accrediting commis-
sion for community and Junior colleges 

(accJc), an arm of the Western association of schools 
and colleges (Wasc). those of us who regularly read 
The Rostrum are keenly aware that these standards 
were adopted in spite of enormous opposition from 
faculty representatives up and down the state, who 
rightfully asked for a rationale that might explain why 
we should engage in work that would undermine 
authentic teaching and learning in favor of efficiency 
and data-driven performance reporting. no reasonable 
explanation was ever given, and the college version of 
standards-based education is now upon us in the form 
of several new accountability measures and the new 
accreditation standards, all focusing on “measurable 
improvement” based on student learning outcomes. 
consider the following excerpt spelling out the ac-
countability piece:

the institution engages in ongoing, system-
atic evaluation and integrated planning to 
assure currency and measure achievement 
of its stated student learning outcomes for 
courses, certificates, programs including 
general and vocational education, and de-
grees. the institution systematically strives 
to improve those outcomes and makes the 
results available to appropriate constituen-
cies. (standard II.2.f.)

this language allows for a wide variety of implica-
tions, of course, but we suggest that it ought to direct 
us all to focus on academic and professional matters 
that require our immediate and careful attention. 

The faculty has primary responsibility for cur-
riculum and program development, and we are 
obligated to think critically about the establishment 
of any “systematic” approaches to evaluation and 
assessment. 

because of legislation such as “no child left behind” 
and local designs such as bersin’s “blueprint” in the 
san diego city schools, our k-12 system has seen a 
significant shift, as increasing amounts of energy and 
time go toward testing, assessment, and accountability. 
the community colleges now face some of those same 
potential consequences, and if we hope to push back 
against the most reductive possibilities, faculty exper-
tise in disciplines and curriculum development will be 
most critical. at Palomar, many faculty members have 
invested an enormous amount of energy in considering 
how we might respond in a real and authentic man-
ner to the current calls for accountability. how can 
we make them work for our students, our programs 
and our classes without giving way to reductive moves 
toward standardization?

as we move forward with our specific approach for 
Palomar college, faculty expertise is in the foreground 
and is the heart and soul of any conversation about 
student learning and measurable (or immeasurable) 
outcomes. In both stated commitments and careful 
planning, we intend to reinforce this important idea: at 
Palomar college our students encounter an opportuni-
ty to become more educated citizens, and our highest 
ideals about that opportunity should be at the center 
of this conversation.

our campus explorations project was developed as a 
specific response to the idea that we should attempt to 
measure the immeasurable. note the language of the 

Immeasurable Outcomes 
Campus explorations: ethics          
by Barb Neault Kelber, Palomar College and  

Katie Townsend-Merino, Relations with Local Senates Committee, Member



�0

accreditation standards outlining some of the “compre-
hensive learning outcomes” for general education: 

a recognition of what it means to be an ethi-
cal human being and effective citizen: qualities 
include an appreciation of ethical principles; 
civility and interpersonal skills; respect for cul-
tural diversity; historical and aesthetic sensitivity; 
and the willingness to assume civic, political, 
and social responsibilities locally, nationally and 
globally. (standard II.a.c)

We find this language somewhat chilling, and not be-
cause we think these elements of education are unim-
portant. Indeed, the opposite is true, and we feel com-
pelled to resist the suggestion that we might treat these 
very important qualities as “measurable” outcomes, that 
we might claim to assess them fairly and consistently in 
the way that we can assess demonstrable skills. 

At the college level, ideas such as citizenship, ethical 
principles, and social responsibility should be consid-
ered in all their difficult complexity, distinct from the 
“citizenship” of the K-�� classroom. 

Within the boundaries of our Palomar college district we 
have both a military base and reservation land; thus we 
are obligated to approach these elements of education 
with care and respect, recognizing their powerful intel-
lectual and philosophical foundations. 

given this consideration, our learning outcomes coun-
cil and the faculty senate have endorsed the campus 
explorations project, a kind of campus-wide learning 
community, to allow for complex, interdisciplinary 
discussions of issues and ideas like the “immeasurables” 
listed in the standards. the campus explorations project 
allows for the entire campus community to vote for a 
central theme, and this year’s inaugural topic is “ethics.” 
In years to come we hope to encounter other sugges-
tions that were contenders on our very intriguing list, 
topics such as human rights, peace and war, and the 
environment. 

this year our ethics seminar has involved faculty in con-
versation with our students and with the broader campus 
community. We have developed a one-unit lecture series 
and sent out an open invitation to faculty to discuss eth-
ics and ethical issues in relation to their disciplines and 
professional expertise. thus far we have encountered eth-
ical issues framed by faculty members in the disciplines 

of philosophy, economics, history, english, psychology, 
business, photography, journalism, political science, the-
ater, biology and fashion. In this way, students have been 
exposed to interesting, complex discourse on this subject 
and others, becoming more aware of the disciplinary na-
ture of knowledge and critical thought. additionally, we 
have developed a series of “connected occasions” and 
have begun a film series that follows some of the faculty 
lectures. films we have screened this semester are related 
to the lecture topics, and they include The Insider, The 
Crucible, Shattered Glass and The Long Walk Home. our 
performing arts department offered a special afternoon 
performance of its production of moliere’s Tartuffe, with 
a panel discussion on the topic of ethics and religiosity 
immediately following. 

faculty at Palomar college may choose to have their 
individual courses marked as participating in campus 
explorations. the level of participation by each faculty 
member is completely open and not directed in any 
particular manner; some have added an ethics compo-
nent, some have always had this component, and some 
allow students extra credit for participation in one or 
more of the scheduled lectures. our attendance has been 
comprised of a core group of students who are enrolled, 
a core group of faculty who regularly attend (and can 
earn Professional development credit if they choose), 
and a varied assortment of additional students, staff, 
and administrators, who join when they are particularly 
interested in a topic.

In terms of assessment, we will argue that we do well 
to assess our institutional commitment to the complex 
humanity of our students rather than to the reductive 
language of standardization. 

If we can say that Palomar college provides authentic 
opportunities for students to grow in the knowledge that 
they are connected to their communities, connected 
as citizens of the world, then perhaps the conversation 
about learning outcomes will have been a conversation 
worth having.

In addition, the campus explorations project and other 
such endeavors, whether undertaken in individual class-
rooms or elsewhere, will allow us to demonstrate to the 
accrediting commission, and other “appropriate con-
stituencies,” that Palomar college recognizes its role in 
the education of free citizens. In doing so, we effectively 
push back against trends and regulations that might ask 
us to do otherwise g. 
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A
s part of my recent sabbatical, I was curious to 
learn more about what makes career/technical 
programs successful and what role counseling 
has in their success.

a successful program would be one having an 
active advisory committee, and one with good quantita-
tive and qualitative student and program outcomes in 
terms of enrollment, completions, etc.

I visited ten other california community colleges to 
find “best practices” in counseling for career/techni-
cal programs. I looked at two groups of schools—those 
with high success rates—-in the awarding of career/
technical certificates and degrees (butte, city college 
of san francisco, mt. san antonio, santa Rosa and 
southwestern) and those considered to be diablo valley 
college’s (dvc) peer, benchmark colleges; schools that 
are similar to dvc in size, demographics, and are in 
multi-college districts (american River, deanza, fresno 
city, orange coast and san diego mesa.) 

Survey
the survey was conducted by interviewing counseling 
faculty, career/technical program faculty and adminis-
trators familiar with vocational and technical educa-
tion act (vtea) funding issues, using a questionnaire 
focused on best practices. a sample of topics addressed 
included:

how certificate programs interface with the coun-
seling department.

how closely do instructional and counseling faculty 
work with one another in certificate programs? are 
counselors designated to specific career/technical 
programs? What are the advantages and disad-
vantages of this? do they attend department and 
advisory committee meetings? 

4

4

successful components of support services that help 
retain students.

counseling department handbook or webpage for 
counselors to access information about career/tech-
nical programs.

Recommendations

Probably the most important factors I observed at 
successful colleges were cooperation, communica-
tion, and collegiality between counselors, instructors 
of programs, and administrators. 

When these qualities are reflected in faculty leadership, 
as well as strong, flexible administrators, partnerships 
are easily established to the benefit of programs and 
students. With leadership that goes beyond discrete de-
partments and programs to include a systems oriented 
delivery of services, you find people inspired to work 
together. my most important findings are reflected in the 
following five recommendations:

1.  counselor/Program liaisons
greater development and enhancement of counselor 
and career/technical program liaisons should top the 
list of strategies to strengthen programs. successful 
programs have an identified counselor liaison that is 
familiar with the program, attends department meetings 
as well as program advisory committee meetings and is 
available to both department faculty and other counsel-
ors as a resource. 

2. Advisory committee meetings
counselor liaisons should be invited to attend program 
advisory committee meetings. I found that this creates 
a link between the counselor, the program faculty, and 
the community leaders in each career area. 

4

4

Linking Counseling and Career/Technical 
Programs
by Kathleen Wothe, Diablo Valley College 
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3. Web Site information maintenance and Support
colleges with the most successful certificate programs 
have well-designed and easily accessible web sites with 
up-to-date program information. the maintenance and 
support of this web site needs to be a high priority. for 
example, one college funds and supports a staff person 
in their counseling center to maintain the career/tech-
nical program web site, assuring that the most current 
information is always available to counselors, students, 
faculty and the community.

4. curriculum Assistance
When creating and maintaining certificate programs, 
curriculum support is vital for career/technical program 
faculty. one example is the college that hired a faculty 
member with extensive curriculum experience to help 
“shepherd” the new programs through the required 
process. counselors need to be kept up-to-date on the 
progress of these new degrees. 

5. leadership
leadership is critical to successful, high performing 
programs. the most successful programs I visited were 
the ones with strong leadership, both at the faculty level 
as well as at the administrative level. colleges need to 
encourage professional development opportunities to 
career/technical faculty and counselors to strengthen 
their leadership skills.

of course, college culture, history, size, single or 
multi-college district, regional economy, and a myriad 
of other factors influence these issues. What works at a 
small, rural college may not be directly applicable for a 
large, urban, multi-college district. look for the essence 
of what works, and then find ways to infuse these ideas 
into your own college cultures g.

T
hanks to the participation of many, the faculty 
development breakouts at the academic senate 
fall 2005 Plenary session in Pasadena were 
wonderful! We not only had a large turnout but 
many were willing to share and offer ideas.

so here is a little follow-up on what is developing in 
faculty development.

We had four flipchart papers filled with great ideas for a 
teaching Institute, tentatively planned for february 2007. 
We are striving for large attendance together with a 
wide variety of options for learning. the group suggested 
theme sessions, allowing attendees to pick a “track” to 
follow in learning. another idea was to have poster ses-
sions at every breakout, so that great ideas from other 
campuses could be easily shared. look for more on this 
in the near future.

In early 2006, local senate presidents can expect a sur-
vey on the subject of faculty development and senates. 
We will be encouraging you to consult with your local 

What’s Developing in Faculty Development?  
by Shaaron Vogel, Faculty Development Chair 

faculty development leader to help with this survey and 
use the time as a learning opportunity for your local sen-
ate. We want to use the results to write a paper that will 
be a resource for local senates, and to share with legisla-
tors, as we advocate for the return of faculty development 
funding to our state community college budget.

since many have asked, at one of the breakouts, I de-
scribed how my campus gets fte for flex days/hours. We 
strongly recommend that you locate your campus 320f 
report form. It is on this form that your campus can use 
your formal flex calendar days as part of the report filing 
they send to the state for apportionment. Weekly census 
classes that may be part of a 16-week semester may be 
filed as 17 ½ weeks when you add in finals and flex 
days. our college has received a large number of fte in 
a legal and highly valuable way. the system office also 
has a formula for applying flex calendar days to daily 
census/attendance classes. I hope this helps a few of you 
who asked about “how” this was done. so stay tuned for 
more on what is developing with faculty development! g 

��
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Your College Has Completed Its Student equity Plan  
Now What?
by Lesley Kawaguchi, Equity and Diversity Action Committee Chair

A
t the academic senate fall 2004 Plenary 
session, delegates adopted a resolution 
urging local senates to join collegially with 
representatives of their governing boards, 
administrators, classified staff, and students in 

addressing the goals of their student equity Plans. as 
of fall 2005, aiden ely, the dean of student services 
in the system office, reported that all but 15 commu-
nity colleges have filed their plans, ranging in length 
from four to 100 pages. While many plans were done 
by committees, individuals wrote others. according to 
title 5 §54220, most colleges have thus complied with 
the regulations by submitting their plans. 

However, a larger issue remains: Are the Student 
equity Plans merely done to comply with regulations? 
The answer should be a resounding “No!” 

local senates have ways to ensure that their student 
equity Plans do not merely gather dust in the system 
office or in some file drawer at local campuses, but 
instead gain the visibility necessary to include all cam-
pus constituencies in addressing the goals:

have your student equity Plan on the campus 
website. by placing the plan on your website, it 

4
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becomes accessible to all campus constituencies, 
as well as your local community. this visibility 
is a reminder to the campus community of the 
college’s intentions to continue to address issues of 
access, retention, transfer, and student success.

deliver periodic progress reports to your board of 
trustees. the chair of your governing board along 
with the college president and local academic 
senate president had to sign the plan when it was 
submitted. 

Progress reports can remind the governing 
boards and administrators that the faculty 
remains committed to student equity.

according to the california community college mis-
sion statement, “essential and important functions of 
the colleges include: basic skills instruction, providing 
english as a second language, adult noncredit instruc-
tion, and providing support services that help students 
to succeed. . . . to the extent funding is provided, the 
colleges may conduct institutional research concern-
ing student learning and retention as is needed to 
facilitate their educational missions.” (http://www.
cccco.edu/faq_cccco.htm#mission) local senates have 
several ways to ensure that their student equity Plans 
become a central component imbedded in several 
processes that are critical to the faculty’s role in this 
mission:

make sure that your student equity Plan is in-
cluded in your annual master Plan for education. 
because these plans have both short-term and 
long-term planning issues and implications, it is 
critical that they are included annually in master 
plans to ensure that these issues are continually 
addressed.

Work with your Institutional Research department. 
the data for the five indices (access, retention, stu-
dent success in basic skills and esl, transfer, and 
degree and certificate awards) should be updated 
annually. some colleges have research advisory 
committees that include faculty from esl and 
the basic skills areas, who can advise and inform 
research needs and goals.

4
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keep student equity issues in mind while craft-
ing student learning outcomes at the course, 
program, and college level. as colleges begin to 
address the shifting demographics and/or the dif-
ferences in academic performance of their student 
populations, faculty can consider ways in which 
student diversity and student learning outcomes 
can help promote student equity in their class-
rooms, courses, and programs. many colleges have 
acknowledged diversity in their mission statements 
and it should be considered in the crafting of 
institutional slos. have your students learned that 
your college embraces diversity and equity?

Imbed student equity issues in the Program Review 
process, particularly for basic skills math/english, 
esl, and student services, including counseling. 
depending on how the local colleges established 
their plans, basic skills and esl faculty are criti-
cal participants in addressing the goals and plans. 
they can use their Program Review process to 
ensure that their work, along with student services 
and counselors, can be assessed.

address the issues of the student equity Plan in 
your accreditation self-study. the student equity 
Plan provides hard data regarding student success 
and retention and a means of addressing inequi-
ties. connecting student equity and slos ensures 
that faculty members are engaged in the issues of 
student success and retention, which must be ad-
dressed in the accreditation standards.

Finally, by providing visibility to the Student equity 
Plans and connecting them to other core issues and 
processes for which local senates and faculty are 
the primary voice, faculty, administrators, classi-
fied staff, students, and governing boards can use 
the plans to do college-wide planning. 

local senates can ensure that campus planning and 
budget processes include student equity Plans when 
considering allocations for the hiring and support of 
faculty, administrators, and classified staff with regards 
to student equity needs. by utilizing the findings of the 
student equity Plan in course, program, and institu-
tional assessments, student equity becomes an ongo-
ing work in progress and not merely a dust gatherer g. 

4
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T
he use of consultants in all facets of community 
college life continues to increase in scope and 
in cost, and when faculty question the use of 
consultants or request input into the process 
of determining the use of consultants, they are 

often told by administration that the use of consultants 
is purely operational and does not impact any areas of 
faculty concern. our breakout discussion on consul-
tants at the academic senate fall 2005 Plenary session 
provided many examples to show that consultants do 
indeed have the potential to impact all areas subject 
to collegial consultation under title 5. here then are 
cautionary tales for you to bring to your administrators 
when they tell you that you don’t need to be concerned 
about consultants on campus, and what to ask for once 
you have their ear.

facilities Planning: as part of the planning for a bond 
campaign, a district hired a consultant for facilities 
planning. the consultant had worked on other college 
facilities plans previously. faculty were told that the con-
sultant would work with the college’s existing program 
review documents to prepare the plans and that further 
faculty input was not needed. When the plans were 
presented at a board of trustees meeting for consider-
ation, the plans showed a dental hygiene laboratory. the 
only problem was that the college had no dental hygiene 
program, nor was one mentioned in the program review 
for the health sciences area. 

Potential 10+1 Impact: educational Program develop-
ment (#4) and Processes for Program Review (#9). While 
there was no usurpation of faculty roles intended here 
(the architect was actually reusing portions of success-
ful plans from other colleges), it’s easy to see how the 
inclusion of elements in facilities planning could reflect 
particular interests of individuals and their desire to influ-
ence program development and be a way of circumvent-
ing normal processes for program review.

Technology Planning: the woeful tales regarding the 
implementation of enterprise software such as People-
soft, banner, or datatel are numerous. consultants hired 
to implement the software have promised the moon, 

and when colleges actually find out that they can’t get 
there, it is too late to change software. many colleges 
have reported that successfully applying prerequisites 
took many semesters, during which many students were 
denied access or were able to enroll for classes for which 
they were not prepared. one college was told that there 
would be no problem with recording and using +/- 
grades. as it turned out, the system was never able to be 
adapted to use +/- grades, and the college was required 
to give up +/- grading altogether.

Potential 10+1 Impact: standards and Policies regard-
ing student Preparation and success (#5) and grading 
Policies (#3). the failure to apply prerequisites directly 
affected the ability of students to either enroll in classes 
for which they were suitably prepared. the impact on 
grading policies should be self-evident.

Strategic Planning: as part of a college’s strategic plan-
ning process, a consultant was hired to perform a cost-
effectiveness analysis. faculty were assured that this was 
a normal process for the business services division and 
that there would be no impact on them. When the report 
came out, however, every area of the college was re-
viewed, including instruction. each department had been 
evaluated in terms of revenue, productivity, and cost-ef-
fectiveness and ranked. suggestions were also made for 
reorganizing the college to improve cost-effectiveness.

Potential 10+1 Impact: curriculum (#1), degree and cer-
tificate Requirements (#2), educational Program devel-
opment (#4), and college governance structures related 
to faculty Roles (#6). While faculty were reassured that 
the data would not be used for evaluating programs, the 
performance of the cost-effectiveness analysis provided 
information that could be key to any discussion of pro-
gram discontinuance. anytime that the discontinuance 
of programs is discussed, there is a potential impact on 
other programs and the degrees and certificates offered. 
the suggestions for reorganization also had the potential 
to impact faculty representation on the local senate and 
other college governance committees.

grant Applications: many colleges have hired grant 
consultants, particularly for highly competitive grants 

Consultants and the �0 + �
by Mark Wade Lieu, Chair, Educational Policies Committee
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such as title III. one college hired a grant consultant 
who would only be paid if the college successfully got 
the grant. the consultant proceeded to fill the grant with 
projects that had worked elsewhere, with little regard for 
how the projects would actually fit with existing college 
programs. When asked about this disconnect, he said 
the college could simply change the projects once the 
money came in.

Potential 10+1 Impact: curriculum (#1), educational 
Program development (#4), Policies for faculty develop-
ment (#8), and Processes for Program Review (#9)—in 
short, pretty much everything. the grant application in-
cluded faculty development, new program elements, and 
changes to curriculum. In addition, the consultant relied 
on his prior experience to develop the grant application, 
bypassing established processes of program review. fac-
ulty breathed a great sigh of relief when the grant didn’t 
get funded and the grant consultant moved on to another 
college.

flex day Activities: many faculty despair of flex-day ac-
tivities, especially when consultants are involved. at one 
college, a motivational business speaker was hired that 
culminated her talk with a video about potato sorting, 
which she enthusiastically compared with the educa-
tional process. at many colleges, consultants on student 
learning outcomes have been brought in to train the col-
lege community in how to develop and measure student 
learning outcomes. the consultants have varied widely in 
expertise and quality.

Potential 10+1 Impact: faculty Roles in accreditation 
(#7) and Policies for faculty development (#8). given 
the dearth of resources for faculty development, it only 
adds insult to injury when precious funds are spent on 
development activities that provide little benefit to our 
work for our students. student learning outcomes are 
one area that provides the needed connection between 
faculty development and student success, but there are 
firms of wide-ranging suitability out there trolling for the 
dollars that colleges are putting out in order to meet the 
new accreditation standards. 

Faculty input is essential in the evaluation of pro-
posed development activities and the consultants 
hired to conduct them.

Policies for Planning and Budget: all consultants have an 
impact on the budget because all of them cost money, 
sometimes incredible, mind-boggling amounts of money. 

faculty are to be involved in the development of Policies 
for Planning and budget (#10), and the use of consultants 
is a worthy topic to consider in the planning and budget-
ing process. to try and get an idea of what your college is 
spending on consultants, look at the 5000 budget code. 
While this includes a variety of expenditures under the 
title of “other operating expenses and services,” your 
college is supposed to be including consultant services in 
this line item.

Board Policies: one college also reported that it has 
hired a consultant to help revise board Policies. given 
that your collegial consultation agreement with the board 
is codified in this document, this is another example of a 
situation where the local senate is clearly impacted. this 
is definitely a “+1” issue.

now that you have examples to share with your admin-
istration concerning the potential impact of consultants 
on areas directly affecting the role of faculty in college 
governance, what is the role of the faculty senate in the 
work of consultants? here are some recommendations 
for your local senate.

Work with your union on this. While there is a clear 
impact on faculty roles, there is also a clear impact 
on the college budget. this is a good one for strong 
senate/union collaboration.

examine the 5000 budget line and raise the topic 
of consultants in your budget and planning process 
discussions. find out as much as you can about 
where consultants are already being used, how much 
is being spent, and what future consultant usage is 
being proposed.

ask to be a part of the group writing the Request for 
applications (Rfa) for a consultant. In this way, you 
can insert expectations for how the consultant will 
work with the faculty senate and faculty involvement 
in the evaluation of the consultant’s work.

ask to be on the selection team for the consultant, a 
natural extension of the senate’s role given that it has 
helped write the Rfa. In this way, the senate can also 
work with the team to develop interview questions 
that can elicit information about the consultant’s 
previous work with community colleges and the 
consultant’s understanding about how it should work 
with local governance groups, including faculty.

Request that a portion of funds for any project 
requiring a consultant be earmarked for reassigned 
time for senate-appointed faculty to work with the 
consultant g.

1.

2.

3.

4.

5.
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T
he basic skills committee this year envisions 
two breakouts sessions: the first, which took 
place at the academic senate fall 2005 Plenary 
session in Pasadena, focused on some of the at-
titudes that may stand in the way of meaningful 

progress toward meeting the needs of basic skills stu-
dents. the second, planned for the spring 2006 Plenary 
session in san francisco, will build on the discussion 
that took place in Pasadena to provide emerging best 
practices that can guide us throughout the state. What 
follows are some thoughts that framed the Pasadena 
discussion. 

I have modest contact with basic skills students in my 
own classes. every class I teach is aimed at our transfer 
population, and college composition is an advisory for 
all of my classes. but like many of us, I was attracted to a 
career in community college teaching to make a differ-
ence in the lives of my students, just as my elder col-
leagues made a difference in my life when I found myself 
in a california community college classroom 30+ years 
ago. having participated in our two year ordeal leading 
to the recommendation to elevate english and math grad-
uation requirements, I increasingly found myself thinking 
that what we require of our students “on the way out” 
matters much less than our success in coaxing the major-
ity of them to acknowledge their deficits on the way in. 
though I think our hearts are (mostly) in the right place, I 
can’t help but question whether we are in a position (yet) 
to provide our students the help and support they need to 
meet requirements in english and math that we believe 
will better prepare them for the world that awaits them.

Across the Curriculum?
Pretty much without regard for our fields, we accept in 
principle that our students need “college level” skills in 
english and math to fulfill their potential in an increas-
ingly dynamic society. on the other hand, how do we 
respond when we encounter students in our classes 
who lack the skills to do “college level” work? do we 
devote our lectures to summarizing the content of the 
textbook, thus obviating students’ need to read? have we 
abandoned essays as too time-consuming to read and 
gotten our students off the writing hook? do we teach 

our courses in economics or psychology or sociology as 
though our students have a college level command of 
basic quantitative relationships that underlie these disci-
plines as social sciences?

If we take seriously our own convictions about the 
importance of english and math, we should be encourag-
ing—requiring, to the extent that we have the ability to 
do so through course outlines and department policy—
ourselves to actually teach our classes in a fashion that 
indicates to students how serious we are when we claim 
that they need college level skills in english and math 
to progress and to realize their citizenship and transfer 
dreams.

Allocating Resources
one of the most oft repeated arguments against rais-
ing graduation requirements in english and math was 
the scarcity of local resources. the primary assumption 
would be that requiring thousands of students to take an 
additional english and math class would require colleges 
to increase the number of sections in those areas, with no 
additional funding to cover those expenses.

an observation made less often is that our current wide-
spread practice of allowing students to begin to remedi-
ate on their own timetable—often at the end of what they 
mistakenly assume will be their two-year career. this 
means that many students enroll in classes for which they 
are yet not prepared, and in which they do not succeed. 

allocating resources means not only having the quantity 
of resources one needs, but using them in a reasonably 
efficient fashion. 

It does not benefit students, or make intelligent use of 
our resources, if we encourage them—through the lack 
of honest advisories or prerequisites—into transfer level 
courses for which they are ill-prepared. the lack of a 
mandate that students begin developing their skills in 
computation and communication early means that the 
limited resources available to us in many cases will be 
squandered. 

Basic Skills Students 
Do We Really Want Them to Succeed?
by Richard Mahon, Basic Skills Committee Member
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Our Mission—What is it?
one detail that became apparent in our research on 
english and math remediation in csu, uc, and other 
states’ community college systems is the very common 
requirement that students begin remediation from the very 
beginning of their courses of study. We are hardly the only 
segment in california higher education with a mandate 
to bring students’ skills to a college level: we are the only 
segment in california higher education that places most of 
the responsibility for beginning remedial sequences onto 
our students.

some of you are thinking that the very comparison of 
our students to those in the csu or uc shows where my 
thinking has gone wrong. unlike those segments, we serve 
students with an enormous variety of goals: some hope 
to transfer, but many others seek a vocational certificate, 
while still others come in pursuit of lifelong learning. but 
we should not confuse the fact that our mission is truly so 
broad with the fact that many of our students who claim 
transfer as a goal do not realize that goal, and deficiencies 
in english and math—which in many cases will require 
multiple terms to remediate—are often at the heart of their 
inability to attain their goals.

There are many reasons why students put off dealing 
with their skill gaps in language and computation: fear 
of failing and the desire to get on to more appealing 
subjects are two common reasons. 

the fact that students—especially transfer students—may 
wish to put off dealing with their skill deficiencies hardly 
legitimizes our complicity in a process that relegates stu-
dents’ very real deficiencies to their own private concerns. 
We should not use the broadness of our mission as an 
excuse for demanding less of our transfer populations than 
would be the case if they began in a four year system.

Local Control—for What?
a common obstacle we encounter in aiding our basic 
skills students is “local control.” I categorize myself as 
a populist democrat. the idea of top-down autocratic 
control, with bureaucrats dictating to faculty and students, 
gives me shudders. but I also assume that bureaucrats 
shouldn’t need to tell us what to do. If there’s something 
our students need, my colleagues and I should be the first 
to observe the need and lay claim to the resources to fill it.

on the other hand, I also know that our colleges are slow-
moving bureaucracies of their own. our careers stretch 
over multiple decades, and we too easily forget that the 
initiatives we consider today are probably already too late 
to help our current student population. We also know that 

in our very real preoccupation with our limited resources 
(roughly two-thirds of what is provided for california’s 
k-12 students, half of what is allocated for our csu 
brethren and a quarter of what is allocated for our uc 
cousins) we often focus on preserving the status quo, lest 
things get worse before they get better.

for local control to have real, as opposed to “principled” 
value, we have to actually use it to apply a variety of 
remedies to our students’ deficiencies, in order to learn 
what works best locally. We too often become insular 
and out of touch with both our students’ needs and what 
might be done to meet them. local control is only worth 
preserving if we put it to some good use on our students’ 
behalfs. however, we should use any resource at our 
disposal, whether local or not, to remind faculty of our 
responsibility and our authority to make a difference in 
the lives of our basic skills students.

The Right to Fail?
on my campus it has become fashionable to say that 
students have “a right to fail.” I think that’s nonsense. 
first let me be clear that a student who could pass my 
class but doesn’t attend, doesn’t submit work, or submits 
sloppy work, doesn’t need a “right” to fail. I will provide 
that failing grade independent of his or her “right” to it. 
but what many people mean by “right to fail” is that we 
should give students good advice (remediate now!) and 
let them fail when they neglect it.

our csu and uc partners do not recognize such a 
right, and neither should we. Were those under-prepared 
students spending their own money at a private institu-
tion, their success or failure might be of only intellectual 
concern. We, on the other hand, are supported by public 
money, to give our students, many of whom already have 
a second class education, one last chance at educational 
success and all that our society grants with it. If we fail 
them, they have nowhere to go. We don’t give inexperi-
enced drivers a license with no guidance on how to use 
it. We should not give our students across-the-board ac-
cess to classes they are not likely to pass and then grant 
them more of what they have already had too much of, a 
“right to fail.” It is not our students who fail in this case: it 
is we who have failed them. 

What Can We Do? 
We are governed by local trustee boards. We do have an 
apparently unbounded mission. We do have inadequate 
resources, and faculty who struggle to see students “suc-
ceed,” sometimes at the cost of lowered standards in 
their courses. If we are going to see increasing numbers 
of our students truly succeed, we must address the struc-
tural limitations of our circumstances and find ways to 
get students to begin the process of remediation as early 
as humanly possible g.
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R
aise your hand if at some time in your tenure as 
a faculty member you learned about a new col-
lege policy, process, or form from one of your 
students.

there seems to be a form for everything these 
days, and these processes seemingly change every day. 
at our campus there is a petition to add, a petition to 
drop, a petition to modify a major, a petition to gradu-
ate, a petition to be reinstated, a petition to get assistance 
in a multitude of areas, and a petition to, well—you get 
the idea—petitions abound. and these are just for the 
students.

faculty and staff have no shortage of forms either: 
equipment requisitions, revolving cash forms, classroom 
request forms, civic center forms, gift acceptance forms, 
sabbatical forms, professional development forms, flex 
forms. there’s even a form for travel on behalf of the 
college. In fact, there are two different forms, one if you 
require reimbursement from the college, and a different 
one if you don’t require reimbursement. 

each form comes with a whole set of rules and guide-
lines. for example, you must use cash or a check but 
not a credit card. for another a Purchase order must be 
used. but if you can’t buy it because a vendor won’t ac-
cept a Po, you must start over with a different form.

In the end these processes are convoluted, and driven by 
many different needs, but they do attempt to bridge com-
munication and process divisions that always occur in 
larger institutions. We, as public agencies, must comply 
with many differing mandates and compliance issues. 
the forms are there to guide process and ensure that 
compliance happens.

for those of us who are “expert” bureaucrats it can be 
very frustrating; for our student’s who are not yet bureau-
cratized it can be incomprehensibly frustrating. 

typically the processes your students will face relate 
to the many student service opportunities our colleges 
offer. these are often controlled locally within each ser-
vice area. as such they may develop their own internal 
process to ensure they operate in compliance with the 
various laws, regulations and policies.

take the time to visit these services once in a while, see 
if they have a listing of the forms they use and how to 
use them. If you use a form or process that you find to 
be confusing, work with them to improve it or at least 
help them to understand why it’s confusing. If your office, 

area or division has such processes, work with your staff 
development committees as well as your various senates 
and student bodies to keep everyone up to speed on 
those processes.

If you are a leader, such as a department chair with 
several program areas, see where you can streamline 
these processes, using one form to meet many needs. It 
is much easier to keep staff trained on one form that has 
many uses than it is to have many forms in many loca-
tions, each with its own use. the reverse is also true. If 
you truly need two different forms, don’t make them look 
so similar that they are easily confused. 

our role should be to facilitate processes, not to create 
barriers. take the time to see how many people must 
handle a form, add to it, sign it, tear something from it, 
move it to another location and make more decisions 
about it. most of these forms and processes were not 
invented by an omnipotent being with unearthly powers. 
they belong to us, and should be functional. If a form or 
process takes 49 steps from start to finish, no one in their 
right mind will do it. divide the process into stages, or 
even better, be innovative and simplify the process.

With today’s incredible advances in information tech-
nology, decide how to utilize the technology to your 
advantage. a digital form, saved partially filled out, can 
save a lot of time as you reuse it. digital forms can be 
designed to control input, thereby reducing gaps or er-
rors. In today’s It age no one should ever need to use a 
calculator to arrive at a numerical value based upon data 
entered into a digital form. those of you with the author-
ity to sign your life away get ready, digitally intercon-
nected signatory approval processes are all the rage, and, 
if implemented, really will make life easier. 

In a very practical sense the obligation to inform and 
counsel our students resides with every college and dis-
trict employee as does the obligation to ensure compli-
ance with all these mandates and requirements. little 
things like sharing a lunch, asking another for help, or 
inviting each other to join in on meetings such as depart-
ment or school/division meetings can provide opportu-
nities for exchange that will bridge the divide directly, 
rather than having your students be the primary means of 
cross college communication.

Whatever you do, if a student brings you a form that 
you have never seen, go find it’s origin and become in 
“form”ed g.

Bridging the Campus Divide
by Wheeler North, Occupational Education Committee Chair
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I
n preparing to revise the 1997 paper Good Prac-
tice for the Implementation of Prerequisites, some 
important questions emerged. What are good 
practices for the implementation of prerequisites? 
do the detailed and specific guidelines provided 

in the paper about what community colleges need to 
do to validate requisites lead to the academically sound 
use of prerequisites? the need for this information 
screamed “conduct a survey!”—but where to begin? 
What did we really want to know—and what do we 
think is happening?

We took a straw poll and the asccc curriculum com-
mittee unanimously admitted we are not satisfied or 
confident in the way requisites are established or vali-
dated at our colleges. naturally, this is a biased sample 
and more data is needed before any solid conclusions 
can be made. What about you? are you satisfied and 
confident with the use of requisites at your college? 

It has been more than a decade since legislation requir-
ing validation of requisites was established in law. 
While the 1997 paper is detailed and specific about 
what community colleges need to do to validate requi-
sites, there is anecdotal concern that the law that was 
intended to ensure access may be affecting the rigor 
of course delivery and success of community college 
students.

there is also empirical evidence that expectations are 
vastly different for baccalaureate transferable courses 
from community college to community college. for 
example, one community college uses a baccalaureate 
level english course as an advisory to alert the student 
as to what level of reading, writing, and thinking is 
needed for success in an introduction to psychology 
course. another requires a high school reading skills 
level, while still another community college has no 

requisite or advisory for its introductory psychology 
course. the courses in question all articulate with csu 
and uc in the same manner. are all of these courses 
really comparable?

shouldn’t we know this? the word around the state 
is that some schools have not been able to validate 
requisites—so these schools don’t have any math and 
english prerequisites except where they are required by 
4-year institutions in order to ensure articulation. When 
we discuss implementation of requisites we often do so 
in whispers for fear we may cross that dangerous line 
between permitted legal practice and common sense 
and academic standards. 

are your students coming in to your baccalaureate level 
class with the basic skills that they need to succeed? If 
not, are there courses you think would help them be 
prepared for your course? have you asked to have these 
courses listed as the prerequisites to the curriculum 
you teach? how did that work out for you? or, does the 
challenge of validating prerequisites leave your door 
open to students who are not ready for a college-level 
course?

the asccc curriculum committee needs feedback 
from the field. Is course rigor being lowered due to the 
inability to validate prerequisites? Is student success be-
ing impacted by the inability to validate prerequisites? 
are we serving students in the best ways possible? 

this is a short article with a lot of questions and not 
many answers. answers we trust you will provide in an 
upcoming survey from the asccc curriculum com-
mittee. meanwhile, we will present another requisite 
implementation session for the curriculum Institute in 
summer 2006 and await the response from the field g.

Invalid  
Are There Unintended Consequences of existing Requisite Processes?
by Lynn Welch, Curriculum Committee Member



��

W
hile certainly not a victim of noncredit-pho-
bia, I am undoubtedly securely attached 
to the credit aspect of our mission and 
slight leery of the unknown (aka “stranger 
anxiety”). yet when the noncredit voice is 

ever-present at sacc (the system advisory committee 
on curriculum), when I hear one cIo asking another 
about combining credit and noncredit students in one 
classroom, and I watch my college refine its approval 
process for noncredit courses, the need to become truly 
knowledgeable about the role, function, and purpose of 
noncredit becomes apparent. 

And it is very likely that the �00�-�00� academic 
year may come to be known as the noncredit year—
while traditionally cast into the shadows, noncredit is 
currently in the spotlight and changes are coming. 

at the same time as noncredit is lavishing in positive at-
tention and its funding is being considered for augmen-
tation, some colleges are revising their noncredit proce-
dures in order to remain within established guidelines. 
While some colleges are cleaning up their handling of 
noncredit, there are also isolated instances of unrest 
involving noncredit - and certainly more to come if the 
proposed funding changes are implemented. In light 
of all this, it makes sense to stop and consider credit 
and noncredit courses and how they are “handled”. 
a practice that I sense is growing, and, (in my humble 
opinion) should be embarked upon with caution, is the 
offering of credit and noncredit courses in the same 
classroom. after hearing a most-respected administrator 
on my campus speak of this as a wondrous activity in 
which we should engage, I had to stop and consider it 
more fully. When I first learned of this I was, honestly, 
aghast. but then after some conversation and consid-
eration I came to terms with it. I can honestly say that 
I do not have an opinion one way or the other about 
this practice, but I can offer some dos and don’ts for 
consideration, influenced by curricular considerations 
and concerns about students. While this is certainly not 

all-inclusive, it provides some pointers for those who 
are, or are intending, to walk the credit/noncredit line.

do make it clear to students who are enrolled in a 
course as noncredit that they will not be receiving 
credit for the course and explain if and how their 
course participation will be recorded. as colleges 
vary in their handling of such things, I am leaving 
this intentionally vague.

don’t number credit and noncredit courses in the 
same manner. most colleges have some system that 
is used to differentiate between non-degree credit, 
degree-applicable, and transferable courses. under 
no circumstance that I can think of should a non-
credit course look like a credit course by virtue of 
its numeric designation. 

Students should always be well aware of the fact 
that noncredit and credit are typically funda-
mentally different when it comes to grading and 
transcripts.

do keep in mind the designated areas for noncredit 
and that while community service courses may be 
offered as noncredit, there are many community 
service courses that simply do not meet the desig-
nated criteria for noncredit. 

don’t use a single course outline for your credit and 
noncredit versions of a course. assuming that you 
do include information on grading in your credit 
outlines, the use of a credit outline for a noncredit 
course may be misleading. always keep in mind 
that the course outline of record is the contract 
to which you teach; reference to how grades will 
be determined should not be a component of an 
outline for a course in which grades will not be 
assigned. 

do provide guidance to your faculty about what 
noncredit courses are all about. discuss the areas 
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Blurring the Distinction Between Credit and Noncredit 

Dos and Don’ts
by Michelle Pilati, Curriculum Committee Chair
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in which you might consider noncredit offerings 
and/or the types of noncredit courses you are cur-
rently offering.

don’t forget that there are distinct differences be-
tween credit and noncredit that should not be for-
gotten. Remember, for example, that the minimum 
qualifications differ for credit and noncredit faculty 
and that if credit and noncredit courses are being 
combined, the higher credit standards for minimum 
qualifications must apply.

do consider the mission of your noncredit program 
and how it can best serve your community. Re-
member the values of the senate, the goal of open 
access, and seek innovative ways to be a truly inclu-
sive operation as you serve your community.

4

4

don’t shirk your responsibility as a local senate to 
guide your curricular offerings. 

do keep all title 5 guidelines in mind and seek 
guidance as needed.

as time goes on, I am sure that new issues will 
emerge—and I am sure that there are issues out there 
already brewing (as there always are, right?). keep in 
mind as you consider issues with respect to noncredit 
on your campuses that our primary goal is to serve our 
students—be sure that your local practices are designed 
to do this at all times g. 

4
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be deliberated upon in this coming year. for more infor-
mation on these bills and other legislation of interest to 
faculty, please check out the legislative tracking Page 
on the senate’s website: http://www.academicsenate.
cc.ca.us/Legislative/LegTracking/legTracking.asp

several resolutions passed at the fall Plenary session 
will also impact the actions of the senate’s legislative 
and governmental Relations committee this year:

Resolution 4.02 deals with concerns that a piece of fed-
eral legislation for hurricane katrina and Rita relief in-
cludes a provision about the transfer policies of colleges 
and universities. the resolution calls for the academic 
senate to “vehemently oppose the transfer provision of 
h.R. 3975 (as of october 6, 2005)” and that the aca-
demic senate “urge local senates to discuss the impact 
of this proposed federal mandate and to take appropri-
ate action.” Resolution 6.03 calls for the academic sen-
ate to “advocate and reaffirm with the legislature that 
the faculty has the primary role and expertise on issues 
of curriculum and validation of prerequisites for student 
success.” the committee will begin to discuss how best 
to respond to these resolutions in the upcoming year g. 

Our government In Action
by Dan Crump, Governmental and Legislative Relations Committee Chair

W
ell, the votes are in and the winner is… 
Wait a minute! there were no candidates 
on the state ballot, so there were no win-
ners—-or were there? We will leave that to 
the political pundits and such.

Much of the political and legislative energy this 
last year has been focused on the November special 
election. 

but, as discussed in the legislative breakout at the 
academic senate fall 2005 Plenary session, things did 
happen in the first year of the two-year legislative ses-
sion. We saw passage of bills on concurrent enrollment 
(ab 967), student health fees (ab 982), baccalaureate 
partnership programs (ab 1280) and career technical 
education (sb 70). a bill regarding trustee representa-
tion on the board of governors (sb 930) was vetoed 
and bills on several other issues, including account-
ability (ab 196), student fees (ab 473), a student bill 
of rights (sb 5), agendas of local boards of trustees (sb 
55), a community college funding formula (sb 361) and 
transfer (sb 652) will continue to be discussed and will 



��

T
here is much debate as to the use of the Internet 
by college counselors to provide counseling 
services through e-mail, chat rooms, and/or 
audio and video teleconferencing. many reports 
have shown that this debate is prompted by the 

lack of regulations and professional standards for online 
counseling. the major concerns continue to be security, 
confidentiality, financial and computer support, and 
ethical standards. these issues continue to be debated 
on both campuses with online counseling and those 
currently not offering the service. some professional 
associations like the american counseling association 
stated that “Professional counselors ensure that clients 
are provided sufficient information to adequately ad-
dress and explain the limitations of (i) computer tech-
nology in the counseling process in general and (ii) the 
difficulties of ensuring complete client confidentiality of 
information transmitted through electronic communica-
tions over the Internet through on-line counseling.” the 
counseling and library faculty Issues committee, be-
tween 1995 and 1997, with sally flotho, (golden West 
college) and Rich Rose (santa Rosa Junior college) as 
chairs wrote the standards of Practice for california 
community college counseling Programs paper of the 
academic senate. later under the chairmanship of dan 
crump the same committee was directed by (Resolution 
8.01 f99) to develop “clear definitions and guidelines 
for web advising, including issues such as legal is-
sues, student confidentiality, and ethics, for counseling 
faculty.” 

to that purpose, the senate’s counseling and library 
faculty Issues committee (clfIc) sent out an online 
survey to assess online counseling and/or advising to 
each community college counseling department. 

The survey defined counseling services as “services 
provided by counseling faculty that included assess-
ment of students’ academic abilities, disabilities, 
strengths and weaknesses; help in clarifying aca-
demic goals and selecting a major; educational plan-
ning for transfer, associate degrees and certificate 
programs; referral to other support services when 
indicated; intervention when students’ academic 
performance is at risk; and follow-up (e.g. academic 
mentoring, early alert processes, and probation 
counseling).” 

the title 5 (california code of Regulations) definition of 
the role of counseling faculty reiterates the critical re-
sponsibility of the counselor to support student success 
in such areas as student self-assessment, decision-mak-
ing, goal setting, and goal implementation. advising, on 
the other hand, “focuses on giving students the infor-
mation they need to reach their stated goals. advisors 
explain and clarify this information for students and 
present their material in a manner sympathetic to the 
needs and situation of the student. advising responds to 
student requests for discipline-specific information.” 

so, to that end two questions still remain unanswered 
and may cause the greatest concern. first, what services 
constitute online counseling and who should provide 
the service? secondly, is online counseling really 
counseling? or is it a form of advising? the current 
clfIc will be bringing together counseling faculty and 
other counseling groups to assist in revising the paper, 
Standards of Practice for California Community College 
Counseling Programs. the revised paper will include 
“online counseling” as a service component of a coun-
seling department g. 

Defining New Standards for Online Counseling 
As a Component of Counseling Services
by Greg Granderson, Counseling and Library Faculty Issues Committee Chair
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Our strength often increases in proportion to 
the obstacles imposed upon it.

—Paul de Rapin

I
n a recent discussion about compton college, 
someone compared the accrediting commission 
for community and Junior colleges (accJc) to the 
federal emergency management agency (fema) 
saying that what we have with compton is an 

economically depressed and diverse community whose 
needs have been disregarded by a powerful agency 
entrusted with the people’s welfare. of course, this 
analogy is inadequate because unlike the situation with 
the accJc and compton, fema did not blow up the 
remaining levies and attempt to scuttle all opportunities 
for recovery.

The comparison to New Orleans is apt when privilege 
ignores need. 

What galls me about the accJc’s decision to deny ac-
creditation at compton is their failure to support comp-
ton’s astounding Renaissance in the making, that and 
the accJc’s disregard for the campus and its surround-
ing community, now cast into despair and uncertainty. 
their decision to not accredit compton and to not work 
constructively with the system office is part of an ongo-
ing pattern that ignores the statewide and local voices 
of california’s unique system of governance. this whole 
episode represents the tragic end of anything resem-
bling a collegial process of peer review in california. 

In contrast to the accJc’s punitive approach, we have 
chancellor drummond taking the high road when on 
July 11, 2005 he committed the “full resources” of the 
system office to help compton overcome its difficul-
ties. administrators were replaced and for the first time 

in more than ten years, compton’s faculty were provid-
ed the necessary resources to rebuild their curriculum, 
conduct program review, and participate in professional 
development. five weeks later on august 19, 2005, the 
accJc, in vainglorious contrast, terminated compton’s 
accreditation, with a continuance pending resolution of 
any review and appeal. 

undeterred, compton’s faculty continued their good 
work, laboring long hours beyond their contractual 
agreements to make significant progress with course de-
sign, the establishment of outcomes and objectives, the 
development and redesign of curriculum, and progress 
on program review. they contacted the state academic 
senate for workshops on academic and professional 
matters, and they went into their community to assure 
everyone that compton was still accredited. after all of 
that, and after all the corrective measures throughout 
the college, after everything, the accJc announced 
on november 21, 2005, its decision not to reaffirm 
compton’s accreditation. 

for the record, nothing of this accreditation debacle 
was ever about compton’s faculty. When their board 
and administrators created the financial issues that 
threatened to undermine compton, the faculty peti-
tioned their boards, their administrators, and their local 
press. It was after the system office ordered an audit 
that the accJc asserted itself. It is worth noting that the 
accJc arrived without faculty members on their team 
and responded only to institutional fiscal malfeasance, 
an issue about which the system office had taken de-
cisive action. had the accJc worked in a constructive 
and coordinated manner with the system office, comp-

The ACCJC Has established Itself as Punitive and Remote from Anything  
Vaguely Resembling Collegial Peer Review
by Greg Gilbert, ASCCC Secretary and Liaison to the ACCJC
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ton and our entire system would have fared better than 
it has by the accJc’s punitive and unilateral assault.

upon learning of the accJc’s decision on november 
21, eleven days after their closed door hearing on the 
matter, the first reaction was stunned disbelief. how 
is this possible? all this forward motion, all this hope 
just ignored? It was vintage kubla Ross, with a twist. 
While we might experience emotions related to denial, 
anger, bargaining, and despair, acceptance is out of the 
question! though the accJc had decreed compton 
as persona non grata, chancellor drummond and the 
system office, the state academic senate, and most 
importantly, compton itself have declared that this deci-
sion will not stand.

A question that remains, though, is if this experience 
with Compton is a harbinger of things to come? 

a half decade ago, when the academic senate, faccc 
and aauP spoke against the new standards, and when 
the academic senate requested input into the develop-
ment of the 2002 standards, it was all for naught. the 
accJc was not and is not interested in working with 
representative organizations. accJc representatives will 
say that they deal only with individual member institu-
tions largely because Wasc/accJc is not exclusive 
to california. When the accJc works with colleges in 
hawaii, guam, Palau, or the marshall Islands, they are 
committed to uniform standards that are not constrained 
by the specifics of california’s unique circumstances. 

california’s community colleges are united by repre-
sentative state-wide senates and legislative intent that 
affirm faculty primacy over academic and professional 
matters. by failing to work constructively with the 
ccc system office, the accJc cannot properly serve 
california’s colleges and universities. the most obvi-
ous rationale for the accJc limiting their interactions 
to individual colleges is one of scale. one college may 
be intimidated by the accJc’s punitive actions, but a 
system of 109 colleges is quite another story. 

also of interest is that Wasc is the only one of seven 
accrediting regions to establish separate standards for 
community colleges and four year institutions. their 
explanation is that california is too large to manage 
within one accrediting division. If this is true, then why 
is Wasc/accJc expanding its domain to include so 
many other regions and countries? Wouldn’t it be better 
if california had one set of post-secondary standards 

that took into account its unique structure of interseg-
mental relationships? the accJc standards not only 
differ in content from those of california’s four year 
colleges, they are more invasive and less respectful of 
academic freedom and local bargaining rights. When 
one considers that and our ongoing struggle to reach in-
tersegmental agreement on transfer, course articulation, 
and the successful coordination of our various missions, 
one can only wonder what benefits might be derived 
from a common accreditation process that is responsive 
to ccc, csu and uc concerns.

California’s Community College System teaches be-
tween �0 and ��% of all of the college and university 
students in the entire United States. 

add to that the student headcount in the csu and uc 
systems, and it soon becomes apparent that our repre-
sentative system of governance in the three segments 
constitutes a threat to those who would prefer another, 
less independent academe. 

clearly, the accJc has stood at a privileged distance 
from the real concerns that engage california’s faculty 
on a daily basis, except when there arose an opportu-
nity to assert their authority over compton. one would 
hope that compton’s situation is unique in california, 
but it is entirely possible that other situations, just as 
onerous, may be slouching toward our bethlehem. 
When one considers the ever vacillating state of our 
budgets, the limitations imposed by high-fees-high-aid, 
the effort to excise lifelong learning from the fabric of 
our collective identity, the growing reign of accountabil-
ity, the vagaries of transfer, the assaults on governance, 
the political agendas of those who promote that irony 
known as the academic bill of Rights, and the shifting 
power base of an expanding cadre of consultants and 
administrators within our system, it is clear that we must 
be vigilant.

again, consider compton’s situation. apart from the 
financial shenanigans that occurred outside of the facul-
ty’s pay grade, they are faced with another extraordinary 
task. compton’s feeder schools are among the least pre-
pared in the nation. though their students have graduat-
ed with a local high school degree, many of them arrive 
with a fourth grade reading level. Read compton’s mis-
sion statement and you find a college that is dedicated 
to providing for the academic needs of an economically 
depressed and often violent community. Whether the 
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subject is degrees, certificates, transfer, basic skills, or 
academic enrichment, the faculty at compton have 
been there to provide a combination of hope, rigor, 
encouragement, and assessment within a system that 
is increasingly fixed on moving people through in the 
most cost effective and expeditious manner. 

as faculty throughout our state are faced with new, 
often orwellian attacks to their academic freedom and 
accreditation, they must remember that they can call on 
the state academic senate for a technical review (www.
academicsenate.cc.ca.us and click on “Resources”). of 
course, the question remains, what if all parties do not 
agree to a technical review? In that event, a local senate 
may do exactly what compton’s senate did: contact the 
academic senate and request assistance. from such a 
request, responses may entail a simple phone conversa-
tion, a visit by one or more executive committee repre-
sentatives, or a Proposal for services, which happened 
with compton. In the final analysis, local senates need 
not feel isolated and without options. naturally, one 
may be tempted to ask, “What good did all this assis-
tance do compton?” the answer is that we do not know 
yet, but we can say that we did the right thing. We 
worked together, and that is our primary strength. We 
are united in our service to our students, to protecting 
academic freedom, and to retaining our authority over 
academic and professional matters. all of california’s 
58,000 community college faculty are card-carrying 
members of the state academic senate, and if you don’t 
have a card, simply request one by sending an email to 
as4ccc@earthlink.net 

If compton fails, if their students fail, we all fail. 

While powerful entities sit in remote judgment and 
dispense their forms of “justice,” real people and 
real faculty continue to do the real work of helping 
California’s students, one person at a time, come 
what may.

 to that end, let us resolve to support our statewide or-
ganizations, to read their publications and to study the 
resolutions approved by our delegates at each academ-
ic senate plenary session. let us agree to call on the 
senate, when possible, before the arrival of cataclysmic 
circumstances, and let us resolve that our strength shall 
increase in proportion to the obstacles imposed upon 
us.

at the academic senate fall 2005 Plenary session, a 
resolution in support of compton’s faculty was given 
a roar of support by the hundreds of faculty in atten-
dance. this article will conclude with the words that 
introduced the resolution.

In John ford’s brilliant film rendition of John steinbeck’s 
The Grapes of Wrath, henry fonda in the lead role as 
tom Joad says the following: 

I’ll be all around in the dark. I’ll be ever’—
where—wherever you can look. Wherever there’s 
a fight so hungry people can eat, I’ll be there. 
Wherever there’s a cop beatin’ up a guy, I’ll be 
there. I’ll be in the way guys yell when they’re 
mad—I’ll be in the way kids laugh when they’re 
hungry an’ they know supper’s ready. an’ when 
the people are eatin’ the stuff they raise, and 
livin’ in the houses they build—I’ll be there, too.

While trustees abused their trust and administrators 
and other well placed officials placed the interests of 
students last, compton’s faculty were there. compton’s 
faculty were writing and updating the curriculum. 
compton’s faculty were placing slos in their syllabi. 
for many of compton’s students, their only hope was 
with the patient persistence of compton’s faculty.

In the community of compton, there have been sixty 
homicides this year alone. but the college is untouched 
by violence—and always has been. at compton col-
lege, faculty and students tend the grounds together; 
they plant trees, shrubs, and even food gardens. comp-
ton college is an island of hope surrounded by a sea of 
social and economic turmoil—yet when the surround-
ing community was asked to support a bond for the col-
lege, they responded with a 78% approval, the highest 
percentage in the state. 

compton’s faculty asked the academic senate for assis-
tance, so President Walton sent Janet fulks, Pat James-
hanz, lesley kawaguchi and me to provide support. for 
a month now, we have been spending our fridays there, 
working with the most wonderful and dedicated faculty 
you could ever want to know. the faculty is what is right 
with compton college.

now, as in the Grapes of Wrath, compton college 
faculty have been beaten up and have cried out, but, 
at the same time, they and their students are eating the 
food that they have raised together. today it is time for 
us to be tom Joads, to acknowledge that we, all of us, 
are compton college faculty g. 
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all session’s theme, Managing Conflict by Bal-
ancing Principle and Pragmatism, was addressed 
by three keynote speakers. the first, aauP 
staffer marcus harvey, chose to concentrate on 
the second word in this theme, conflict in and 

around academia. he questioned what conflict needs to 
be managed? conflicts, such as pedagogical and sched-
uling decisions are generally “managed” on campus, 
but the thrust of harvey’s speech, to quote him, “be-
longed under the rubric of enduring, if not perpetual, 
conflict.” the latter types of conflict arise out of compet-
ing world views about the role of academia.

harvey likened the academy to the army, both be-
ing “pre-modern, pre-capitalist social formations that 
disproportionately influence large numbers of young 
adults.” 

But there are those who would like to see colleges 
become more like businesses, and over the last 
twenty years, more and more aspects of the business 
model have insinuated themselves on to our campus-
es, evidenced by the replacement of academic admin-
istrative titles by business acronyms like CeOs, CIOs, 
etc., the fact that public financing of our institutions 
is gradually being displaced by private funding, and 
the weakening of the faculty voice by the shrinking of 
the tenure ranks in favor of larger and larger numbers 
of contingent faculty.

under this business model, administrators resist the 
shared governance approach to decision-making, con-
demning its purported inefficiencies. the conflict here 
is between administrators seeking efficiency and faculty 
desirous of effective methods for accomplishing a 
particular objective. as harvey pointed out, “…educa-
tional quality is not best served by accelerating student 
completion or maximizing profits from tuition fees, but 

rather by nurturing students and ensuring their fullest 
possible development.” 

Traditionally, one of the faculty’s principle objectives 
has been to mold students into valuable, contribut-
ing, thinking citizens of the world, of the state, 
of the city, of the university or college, and of the 
discipline. 

unlike business interests, academics have not been par-
ticularly interested is producing “profit-maximizing eco-
nomic agents for whom the value added by education is 
a fiscally measurable added value.” under the business 
model, our view of education is in direct conflict with 
“administrative desires to tap new markets.”

the balance of harvey’s speech was used to dem-
onstrate how the recent “academic bill of Rights” 
campaign (aboR) is a manifestation of the attack on 
academia and is part and parcel of the movement to 
commoditize higher education. the thesis of those that 
support the aboR is to view students as consumers 
who should, therefore, have a determinative say in the 
content of their classes, a bizarre claim predicated on 
the idea that “students already know—and are qualified 
to assess—what they are to learn well in advance of 
actually learning it.” those who espouse the aboR say 
that professors have a liberal bias, a view that has two 
insidious objectives. first, it demonizes the liberal view 
of the world, and second it plants the idea in the public 
consciousness that the opinions of academics—experts 
in their fields—should no longer be trusted to represent 
objective views of the world. as harvey succinctly 
postulated, “if a preponderance of experts tell you x, 
then perhaps the problem lies with those who insist on 
continuing to believe in y.”

the result of these attacks on academia has put many 
of us on the defensive. should we speak up less often 
about controversial subjects? should we divorce 
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ourselves from the political process? the answers are 
a resounding no and no! harvey urged us to stand 
up to this attack by responding, unapologetically, to 
the criticism. It is ridiculous to suggest that we should 
apologize for taking principled positions, including po-
litical positions, because that is what higher education 
is all about. In its PR, the marine corps is not shy about 
saying that it will transform its recruits into something 
better than they already are. We should be less cautious 
about trumpeting the same message. 

We do change our students for the better when we 
teach them to be critical thinkers, and we should be 
proud of that!

to sum up his message, harvey challenged us to fight 
more aggressively for our construct of higher education:

“We are under siege and you as faculty leaders 
are our shock troops in the culture war. faculty 
have to become serious about positioning our-
selves in the public debates of the day and stop 
apologizing. I came here to remind you that 
there are some things for which we just have to 
fight like hell.”

marcus’ speech in its entirety can be found on the aca-
demic senate website at: http://www.academicsenate.
cc.ca.us/Events/sessions/fall2005/Materials.htm g

Vocational Leadership Institute
tired of wondering why your program needs are always the last in line; of feeling like a dangling ac-
cessory rather than the brilliant jewel resting against the heart of your college? Join us this coming 
march in beautiful Palm springs at the 2006 vocational leadership institute, from the 9th to the 11th 
and learn how to take a more effective role in the decisions your college makes. 


